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Abstract: This research aimed at discovering The Student’s Anxiety Factors 
in Speaking Test. The type of the research is descriptive quantitative, that was 
made to analyze the students’ anxiety in speaking test. The purposes of doing 
this research were to describe the levels of students’ anxiety, the sources of 
students’ anxiety and strategies that they used to decrease the anxiety when 
speaking. The technique of collecting data that was applied by the researcher 
was questionnaire (open and close questionnaire). It was found that most of 
the respondents have mildly anxious level of anxiety. Only a student has very 
relaxed level of anxiety. Factors of students’ anxiety come from learner 
beliefs about language learning, personal and interpersonal anxiety, and the 
instructor beliefs about language teaching. The main factor of students’ 
anxiety is learner’s belief. The strategies that were used by the students to 
reduce the feeling of anxiety are preparation, relaxation and positive thinking 
Keywords: Students’ Anxiety, Speaking Test, Anxiety Factors, Strategies 
 
 
Abstrak: Penelitian ini bertujuan untuk menemukan factor kecemasan siswa 
dalam tes berbicara. Tipe penelitian ini adalah kuantitatif deskriptif, yang 
dibuat untuk menganalisis kecemasan siswa dalam tes berbicara. Tujuan dari 
dilakukannya penelitian ini adalah untuk mendeskripsikan level kecemasan 
siswa, sumber kecemasan siswa dan strategi yang mereka gunakan untuk 
mengatasi kecemasan ketika berbicara. Tehnik pengambilan data yang 
dipakai peneliti adalah kuesioner (open dan close kuesioner). Penelitian ini 
menemukan hampir kebanyakan dari siswa berada pada level sangat rileks. 
Faktor kecemasan siswa berasal dari kepercayaan siswa terhadap proses 
pembelajaran, kecemasan personal dan interpesonal, dan kepercayaan 
instruktor dalam proses pengajaran. Strategi yang digunakan murid untuk 
mengurangi perasaan cemas adalah persiapan, relaksasi dan positif thinking.   
 
Kata Kunci: Kecemasan Siswa, Tes Berbicara, Faktor Kecemasan, Strategi 
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n learning process, especially learning English as Foreign Language, the process 
forces students to speak well whether to transfer the idea or to perform 
something. Some students in English Education Study Program, especially in 
Teacher Training and Education Faculty of Tanjungpura University face emotional 
anxiety as one of the barriers in learning speaking skill. 
Anxiety in language learning that can affect learning capability is believed by 
the students of all levels of academic achievement and intellectual abilities. The 
process also involved how the process and result must be evaluate. The anxiety also 
disturb their feeling when facing a test. The anxiety appears variously in degrees 
for each student. It is characterized by emotional feeling of worry, fear, and 
apprehension.  
Anxiety is one of the prevalent psychiatric disorders in the psychological. It 
is a condition of nervousness and distress or fear caused by the feeling of something 
threatening. It is a negative way to present human feelings. When we are anxious, 
we feel nervous, worried, and fearful. Anxiety has long been a crucial factor 
affecting second language acquisition (Spielmann&Radnofsky, in Kojima, (2007). 
In speaking, without students realize, anxiety will affect their speaking performance 
in front of the class. With feelings of discomfort and insecurity, English Learners 
find it difficult to share their opinions and participate in class discussions  (Kojima, 
2007). Their hands and body are getting trembled then difficult to say any words. 
They prefer to remain silent for fear of "losing face" by giving the wrong answer 
(Shoebottom, in Kojima, (2007). So in the end, the fear of making mistake lead 
them to produce or give the wrong answer. In the other hand, they couldn’t think 
further about something. 
In general, anxiety can be defined as a complex concept dependent upon not 
only on one’s feelings of self-efficacy but also appraisals concerning the potential 
and perceived threats inherent in certain situations. Suleimenova (2013) mentioned 
that general anxiety is the excessive and exaggerated worry about everyday things. 
Students’ attitude in their language learning cannot be neglected. The difficulty in 
learning language can also cause students anxiety. Aida (2000) stated that the 
difficulty of learning language depends on how different the new language is from 
the language that the learner already knows. When students have more difficulty in 
learning language, the anxiety level will increase. Then students will be troubled in 
the learning.  
Foreign Language Anxiety (FLA) in speaking skill is one element that many 
English as Foreign Language teachers (EFL teachers) do not focus much on. The 
idea of teaching the four basic skills of English, i.e. listening, speaking, reading and 
writing, was somewhat bound by the effort of transferring the knowledge and 
disregarding the students’ anxieties in using English in the class. The main reason 
was because anxiety itself is a complex matter since it involved psychological 
condition of the learners. 
EFL Learners feel anxious or embrassed while learning to speak English. It 
must be some factors / sources are making speaking English more stressful in some 
I 
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situations. The factors that might have contributed to speaking anxiety. Refers to 
Kota Ohata (2005), it argues that language anxiety can arise from factors below: 
First, personal and interpersonal anxiety factor. For example, people with low self-
esteem may worry what their friends think, in fear of their negative responses or 
evaluation. Thus, some of the performance anxieties mentioned earlier might be 
categorized largely into one psychological construct. Second, learners belief about 
language learning factor. Learners belief is a feeling or what their thinking that 
comes from the learner itself. Third, instructor belief about language teaching 
factor. Instructor beliefs about language teaching can also become a source of 
creating language anxiety among learners. (Young, 1991) in Oktaviani and Radjab 
(2013) about instructor’s belief of their role in class. Instructors who believe their 
role is like a commander instead a facilitator may be contributing to learner 
language anxiety. Forth, classroom procedure factor. Some of the classroom 
activities in oral performance in front of the class are also potential sources of 
anxiety. Many learners feel that some error correction is necessary; the manner of 
error correction is often said as provoking anxiety. The fifth, language testing 
factor. Some particular language test items may lead learners to anxious. Spending 
hours of time is studying only to find tests or utilize question type which they have 
no experience will also cause anxiety.  
 The strategies to reduce anxiety was conducted from Ohata (2005). The first 
category, Preparation, refers to attempts at controlling the impending threat by 
improving learning and study strategies (e.g. studying hard, trying to obtain good 
summaries of lecture notes). Use of these strategies would be expected to increase 
students’ subjectively estimated mastery of the subject matter, and hence reduce the 
anxiety associated with the language class. The second category, Relaxation, 
involves tactics that aim at reducing somatic anxiety symptoms. Typical items are 
‘I take a deep breath’ and ‘I try to calm down’. The third strategy set, Positive 
Thinking, is characterized by its palliative function of suppressing problematic 
cognitive processes that underlie students’ anxiety (e.g. imagining oneself giving a 
great performance, trying to enjoy the tension). These strategies are intended to 
divert attention from the stressful situation to positive and pleasant cues, and bring 
relief to the anxious student. The fourth category, Peer Seeking, is distinguished by 
students’ willingness to look for other students who seem to have trouble 
understanding the class and/or controlling their anxiety. For the anxious student, 
the realization that others are having the same problem may serve as a source of 
emotional regulation by social comparison.The final strategy set was labeled 
Resignation. This category is characterized by students’ reluctance to do anything 
to alleviate their language anxiety (e.g. giving up, sleeping in class). Students 
reporting examples of Resignation seem intent on minimizing the impact of anxiety 
by refusing to face the problem. 
Then based on those aspects, the researcher want to know: the level of 
students’ anxiety, the dominant factors of anxiety and, the strategies to reduce the 
anxiety. 
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METHODOLOGY 
The researcher conducted a descriptive method. Descriptive research deals 
with the relationships between variables, the testing of hypotheses, and the 
development of generalizations, principles, or theories have universal validity (Best 
and Kahn: 2006). In a descriptive study, information is collected without changing 
the environment or nothing is manipulated. It can provide information about the 
naturally occurring health status, behavior, attitudes or other characteristics of a 
particular group.  According to Best and Kahn (2006) descriptive research also 
involves events that have already taken place and may be related to a present 
condition. Descriptive studies are also conducted to demonstrate associations’ 
things in the world around.  
The subjects in this research were students from fifth semester students. They 
were chosen by using purposive sampling. Purposive sampling is a feature of 
qualitative research, researchers handpick the cases to be included in the sample on 
the basis of their judgment of their typicality or possession of the particular 
characteristics being sought (Cohen, 2007). The researcher chose sample based on 
some characteristics needed in this research. Those who fulfilled the characteristics 
were being the sample. Therefore the samples in this research are some students 
who were in fifth semester of English Education Study Program who already have 
taken all speaking subjects. The researcher chose them, because they are still fresh 
from last subject that focus in speaking skill.. 
The researcher took fifth semester students as respondents who are already 
passed all speaking subjects, it is 54 students. The researcher chose them, because 
they are still fresh from last subject that focus in speaking skill. The first data was 
collected by close questionnaire to analyze students’ anxiety level use FLCAS 
proposed by Horwitz. FLCAS consists of 33 question statements, it uses answers 
response ranged options from Strongly Agree, Agree, Neither Agree or Nor 
Disagree, Disagree and Strongly Disagree. The FLCAS divided into two kinds of 
statement that is negative and positive statement. The scoring of positive statement 
range from 1 - 5, while the negative statement will be ranging from 5 - 1. Then 
followed by the open questionnaire to know the main sources and the strategies they 
use. Then the researcher used open questionnaire which consist of two questions:  
 
1. “Do you feel anxious (nervous, panic, jittery, etc) when you have perform 
to present a paper in front of class? Why you feel like that (the factors that 
make you feel anxious)? (Give reason based on your own experiences)” 
2. “What did you do for decreasing your anxiety during presentation 
performance?” 
 
Then the data were analyze and categorizing use the theory from Kondo and Ying 
Ling (2004). 
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RESEARCH FINDING AND DISCUSSION 
Research Finding 
 
The research findings discovered the result of students’ level of anxiety, result 
of the main factor in anxiety and the result of strategies that they used to reduce 
anxiety.  
 
Table 1: 
Level of Students’ Anxiety 
Anxious 
Mildly 
Anxious Relaxed 
  Very 
Relaxed 
33% 61% 15%   61% 
 
According to the findings in table 1, the level of foreign language classroom 
anxiety scores of fifth semester students. It can be seen clearly majority of students 
were in the mildly anxious level with 61%. Then followed by students who are in 
anxious level with 20%, relaxed level with 15%, then very relaxed with 2% 
respectively.  
 
Table 2: 
Factors of Students’ Anxiety 
Learners’ 
Beliefs 
Personal and 
Interpersonal Instructor’s Beliefs 
  
59% 35% 9%   
 
 
In Table 2, based on open questionnaire in first questions, it could be 
reported that learners beliefs most dominant than others factors. Followed with 
personal and interpersonal and instructor’s beliefs factor. According to this finding, 
it can be suggested that learners’ belief factor is a significant on students’ foreign 
language speaking anxiety. 
 
Table 3: 
Strategies of Students’ Anxiety 
Preparation 
Positive 
Thinking Relaxation 
  
55.5% 14.8% 38.8%   
 
Table 3 also using open questionnaire. The second question dealt with the use 
of strategies in order to decrease the anxiety that the students experienced 
throughou the speaking test. In open questionnaire enabled the students to convey 
their opinions and feelings in speaking class. It is seen that there is preparation as 
the most strategy that students’ used to reduce the anxiety, followed by relaxation 
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and positive thinking. It is also confirmed that there are significance differences 
among those strategies. 
 
Discussion 
This research had a purpose to know what the dominant factor of Students’ 
Anxiety are. Based on close questionnaire conducted by the researcher, students 
had many kinds of response to answer FLCAS. There were 54 participants who had 
different levels of anxiety. After conducting the study, the researcher found that 
students mostly used to feel a mildly anxious when speaking in front of the class. 
From five levels of anxiety, there are only four levels that feels by students. The 
researcher found that there were about 33 students (61%) or more than a half of 
participants were in the mildly anxious level of anxiety based on the calculation. 
Researcher assumes that some students are just feel little bit anxious. Their level is 
still normal because most of them are 61% in mildly level. Then, followed by 11 
students (20%) who had anxious level of anxiety. It is found that few students were 
in relaxed level, there were 9 students (17%) who had relaxed level of anxiety from 
all the participant. It means that they were confident enough to speak in front of the 
class. Last, it was only 1 student who had very relaxed level of anxiety or 2% from 
all of participants. Only that student had best level to face anxiety in speaking test.  
Based on the two questions that answered 54 students in fifth semester, it is 
found that there are three factors that caused them anxiety, dominance by learners’ 
belief about language learning factor. There were 32 students that indicated to this 
factor. Most of them are still afraid to make mistake. They are too shy to do 
something wrong in front of others. So that, it is caused they feel anxious. The 
students’ belief about their English speaking is not good enough. It was so difficult 
to them, and they thought that English had to be done well and perfectly. As the 
theory in chapter 2, as the Horwtiz (1986) found about some learners’ unrealistic 
conception about language learning, in the data also find it. Some students tend to 
really concerned about the correctness of their speech as shown in students’ 
response  
Besides that, there are also a belief that language learning means how to 
translate. Actually this in unrealistic belief that comes from them. Noted that if 
students’ belief about language learning was impractical, anxiety would appear 
(Young, 1990) in Oktaviani and  Radjab (2013). It is because learning language is 
not only about translate their native language to the foreign language, but it is more 
than that. They must interpret the language, understand it, and also express and say 
it.  
The other factor is personal and interpersonal anxiety. About 19 students that 
indicate to this factor. Personal is feeling of anxiety come from students’ own self 
and interpersonal is feeling of anxiety that caused by other students. The researcher 
found that participants mostly had the personal anxiety caused of students’ 
unprepared the correct grammar and vocabulary in speaking skill. Although, 
interpersonal anxiety that felt by the respondents caused by losing self-confident 
when speaking in front of others. There are still many of them who are feeling 
anxious because they didn’t prepare the materials well. They are not ready for doing 
something spontaneously. 
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The result showed that they were not confident in English class that they 
thought other students were better than them in English class. In this factor, the 
students dealt with anxiety mostly because of their low self esteem. As argued by 
(Young, 1991) in Oktaviani and Radjab (2013) that language anxiety can arouse 
when someone has low self esteem.  
Then next factor, instructor about language teaching, there are 3 students who 
indicate with this one. Based on the data, the students’ anxiety could come when 
they were corrected by their lecturer. In learning process, it can not be denied that 
there is a relation between teacher and student. Then, there were several students 
still feel lecturer too much give pressure to them. It made them embarrassed, got 
stress, and feeling anxious in the end. They are too afraid to be criticized. As argued 
by (Young, 1991) in by Oktaviani and Radjab (2013) that students who were 
corrected directly in front of their friends would feel that they look so terrible. They 
will feel so ashame, losing their focus. It will hurt their pride. The stress and feeling 
anxious will block their capability in the learning process. 
Beside those who are anxious, there were also some students didn’t feel 
anxious. Based on the data, the researcher assumes that they didn’t feel anxious 
because they can handle the nervousness, they had a self-confidence and enjoy the 
teaching and learning process they had prepare the presentation well.  
Next is the strategies. Knowing that they are will feel anxious sometimes, the 
students also had some strategies to reduce it. There were preparation, positive 
thinking and relaxation. There are 30 students who thinking that preparation must 
be done that used by student. When they prepare well, then they will speak 
confidently to other people. It is contradictory with finding from Yalçın and  
İnceçay (2014) showing their students have argued that being unprepared decreased 
their anxiety. As it was also indicated in Wörde’s (2003) study displaying 
preparedness as “execution style” unlike the findings revealed in Mohamad & 
Wahid’s (2009) study. 
Then, the other 8 students use positive thinking strategy as their way to 
overcome their anxious. It is used to kill their nervousness, and build confidence. 
So that, they can speak well in front of others. Tsu Feng Tseng (2012) stated it is 
necessary to think positive, to realize that everyone makes mistakes learning a 
language and that making errors is an integral part of the language learning process. 
The last strategy that students use is relaxation. Relaxations can be form as 
take a breath, do something that they think that it can make them relax, and so on. 
Tsu Feng Tseng (2012) the more one relaxes, the more anxiety dissipates. 
Beside that, some of students were combine one of anxiety strategies with one 
or more of other strategies. It means that all of them had good spirit and effort when 
they face speaking test  in front of the class by prepare it well, relax to give better 
performance and their thinking that they will do it well. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
The results of this research shows that most of the students are at mildly 
anxious level of anxiety with no very anxious student. From this research, it can be 
concluded that students’ factors of anxiety in speaking are varied. The results of 
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this research shows that personal and interpersonal anxieties, students’ beliefs about 
language learning, instructor-learner interactions, are the sources of speaking 
anxiety in the current research. Then, the most of them feel their belief as the 
dominant factor of their anxiety. Many students experienced anxiety in the English 
department and it affects them negatively. Therefore, it is important for them to be 
aware of anxiety among themselves. 
 
 
Suggestion 
This research suggest the teacher should recognize that anxiety is one of the 
reasons of why the students having difficulties in teaching and learning process 
especially when they should speak in speaking test and performance. The teacher / 
lecture must build a friendly situation in a class and create a relax atmosphere to the 
students to make a good interaction among all of member of the class. For the 
students, they should improve their ability in producing the target language, 
especially in speaking English, those strategies also can help students to control 
their anxiety. How to handle their anxious feelings, without disturbing learning 
process. For the researcher who are going the same study, it is suggested to   
investigate the students’ anxiety in other skills. 
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